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The language arts and
communications skills
The language arts and communications
skills, including reading, spelling and
speech are among the most essential

academic skills taught in school.

No other skill is as important to the

individual 1 the development of
concepts, acquisition of knowledge and
information, and for future vocational,

avocational, and social adjustment.

The language arts help the individual to
perform a job, to read directions, to
express to others his thoughts and needs
verbally and in writing; they provide
him with the skills that enable him to

enjoy additional recreational activities.

The task of the school is to develop
each child into an effective individual
personally, socially, economically, and
civically.

The language arts are important in this
development.

They consequently have an important
place in the curriculum.

They should be used in relation to

HckycerBo si3bIka

1 KOMMYHHKATHBHbIC YMEHUS
HcKycCcTBO s13bIKa 1 KOMMYHUKATUBHBIC
YMEHHS, BKJTFOUYAIOLINE YTCHUE,
NPOU3HOLICHUE U PEUb — CPEAN CAMBIX
CYLIECTBEHHBIX aKaJIEMUYECCKUX
YMEHUH, MMPETIOIABACMBIX B IIKOJIE.
Hwu ogHO apyroe yMeHHUE Tak HE B&KHO
JUIS  JMYHOCTA B Pa3BUTHH OOIIUX
NPEACTABICHH, nprUOOPETEHNI
3HaHWA U WHQOpMaumu, A Oyaylieh
NpoPEeCCUOHATLHON, JIMYHOCTHOU U
COIMAJIBHON MTPUCTIOCOOJICHHOCTH.
SI3BIKOBBIE YMEHHS OMOTarOT
YEJIOBEKY BBIMOJHATE PAOOTy, YMTATH
WHCTPYKUMH, BBIPAXAaTh IPYTMM CBOW
MBICIA W TOTPEOHOCTH YCTHO W
MMCHBMEHHO, OHU OOCCICUMBAIOT €TI0
YMEHUSIMM, HEOOXOJAUMBIMA  YTOOBI
HACJIAKIATECSI CBOOOJHBIM BPEMEHEM U
JOCYTOM.
3ajaya WIKOJBI — Pa3BUBATh KaXKIOTO
peOeHKa B Pe3yJbTATUBHYIO JIMYHOCTH
WHIUBUAYIBHO, COLMAJIBHO,
SKOHOMHMYECKH W TPAKIAHCKH.
SI3BIKOBBIE YMEHHS Ba)XXHbI B 3TOM
Pa3BUTHH.
[TosTOMY OHHM 3aHUMAKOT B&KHOE MECTO
B y4¢OHOM IIJIaHE.
Hx

CJICaycCr HCITIOJIB30BAaTh



experience areas and other academic

skill areas.

They must also be taught specifically as
skills to provide the slow learners with
the organized, step-by-step instruction

they require.

READING
The speech and much of the initial
language developed by young children

occurs incidentally outside the school.

In most instances i1t occurs prior to the
children's initial school experience.
Reading and spelling are seldom
learned outside the school situation,
particularly for the slow learners.
Organized reading programs are
required almost universally if general
1s to be

competence in this area

achieved.

It is also the area that provides the
of

problems for most primary teachers.

largest  number instructional

The majority of the slow learners

OTHOCHUTENILHO OMBITHBIX TUIOCKOCTEH U
IUIOCKOCTEH APYIMX aKaJIeMHYECKUX
YMEHHIA.

UM  Takke JOJDKHBI o0y4arh
CHELUAIBHO, KaK YMEHUSM, KOTOPBIE
00ecneYnBarOT MaJOCIOCOOHBIX  yYe-

HUKOB HEOOXOJUMBIMU TOAPOOHBIMU

WHCTPYKUHUSMH.
UTEHUE
Peur u Oosbmas 4acThb 3BYKOB,

MPOU3BOANUMBIX MAJICHEKUMU JIETHMU,
MPOSIBJISIFOTCS, BPEMsI OT BPEMEHHM, 3a
npeaciaMy IIKOJbI.
B OOJNBITHUHCTBE

CIy4aeB  3TO

MPOUCXOJAT A0 TOro, Kak |[HeTH]
MOJIYYarOT HEPBBINA IKOJIBHBIA OTBIT.
UTEHUIO W TPOU3HOLIECHHUIO PEIKO
o0y4aroT 3a mpeAcsaMy IIKOJbI, |
[0OyuatoT] MPEUMYIIECTBECHHO
MaoCnOCOOHBIX YYCHHKOB.

Ecnu oOmme ymeHust B 3TOH 00nacTu
OBITh

JOJIZKHBI AOCTUIHYThHI,

HEOOX0IMMO, 4TOOBI  OpraHu3anus

nporpaMMbl [00y4YeHUsI] YTEHUIO OblIa

VHABEPCAIBHOM.
Oro Takke [ra] cdepa, koTtopas
OPEACTABISET  HAWOOJBIIEE  YHCTIO

npobsieM anst OOJIbLIMHCTBA YUMTENCH
HaYaJIbHbBIX KJIACCOB.

BoJIBIIMHCTBO MaJTOCIOCOOHBIX



achieve some reading competency by

the time they leave school.

Studies indicate, however, that slow
learners present the greatest number of
reading problems found in the
secondary schools.

Not only are they retarded in reference
to their chronological ages and grade
placements, but large numbers of them
are not reading at the level of which

they are potentially capable.

This means that the curriculum and/or
the methods used are not designed to
promote the maximum acquisition of
this skill by the slow learners during
in the and

their primary

intermediate grades and the junior high

stay

school.

Defining the slow learners on the basis
of intelligence as measured by a
standard test, they have IQ's between
approximately 75 and 90.

Assuming that normal children are 6

years-3 months of age (on an average)

YUYEHUKOB JOCTHTAET OMPEACICHHBIX
YCIEXOB B YTCHUM K TOMY BPEMEHM,
KAaK OHW TOKHJAIOT HIKOJTY.

[IpakTika mMOKa3bIBACT, OJAHAKO, YTO
OOJBIIOE  KOJMYECTBO NPOOJieM B
YTEHHUH BBISBIISETCS Y MAJIOCIOCOOHBIX
VUEHHUKOB B CPEIHEN IIKOJIE.

C OHHOW CTOPOHBI, HIET 33AEPIKKa
OTHOCHUTEIIbHO XPOHOJIOTU-YECKOTO
BO3pacTa W TpajalMy MO KiaccaMm, K
TOMY k€ OOJIBIIMHCTBO W3 HUX HE
YUTAKOT B BO3pacte, B KOTOPOM
MOTCHIMAIBHO MOTYT [3TO JAENaTh].

OTO O03HA4aeT, 4YTO YYEOHbIH IUIaH
W/WIH  KCIOJIb3YEMBIC

METOAbI, HE

OPEAYCMOTPEHBl I TOTO, YTOOBI

CHocoOCTBOBATH MaKCHMaJIbHOMY

NPUOOPETEHUIO 3TOTO YMEHHS

MaJIOCOOCOOHBIMM ~ YYEHUKaMHU B
TEYCHHE WX OOYYCHHMS HA HAYaIbHOM
WM TPOMEXYTOYHOM CTYIIEHAX U B
CTapIIEH MIKOJIE.

[lo omnpeneneHn0  ManOCHOCOOHBIX
VYEHUKOB Ha OCHOBE WX YMCTBEHHBIX

[c

HOMOH_IBIO] CTaHaapTHOIo TCCTa, OHH

CHOCOOHOCTEH  YCTAHOBJICHHBIX
uMeroT [Q mpubmu3uTENBHO MEXAy 75
u 90.

Jlonmyckasi, 4To OOBIYHBIE JETH NPU

MOCTYIUIEHUM B TIEPBBIA KJIACC — 3TO



when they enter first grade and are
about ready to learn to read (i.e., are
mentally mature enough to profit from
mitial reading instruction), the slow
learners will not achieve this same
degree of mental maturity until they are
between 6 years-11 months and 8 years-

4 months of age.

Again, assuming mental growth ceases
at approximately 16 years of age, at that
age a normal child has a mental age of
15 or 16 years (depending upon the
test) and 1s doing good high-school

level reading.

The slow learners, by the age of 16
years, have achieved a mental age
between 12 years and 14 years-5
months, with potential reading ability
from grade 6.4 to grade 9.0.

This means that the slow learners will
be ready to profit from their initial
reading experiences at an older age than

normal children.

They will also learn and acquire reading
skills at a slower rate and their final

achievement will be at a lower level.

[neTu] B BO3pacte 6 jer 3 mecsana (B
CPEIHEM), U OHHU, KaK PaBUIJIO, TOTOBbI
YUYUTBCS 4UTaTh (T.€. YMCTBEHHO B
JIOCTATOYHOM CTETEHU FOTOBBI MU3BJICUYb
MOJIb3y W3 TNEPBOHAYAIBHBIX MPAaBUII
YTCHUS), MAaJOCIOCOOHBIE JETH B
BO3pacte oT 6 et 11 mecsanes no 8 ner
4 MeCAIEeB HE TOCTUTAIOT TOM KE CaMOi
CTENEHU YMCTBEHHOTO PA3BUTHSI.
Ondare e, YMCTBCHHOE Pa3BUTHUE
NpeKpanacTcss NpuOIU3UTENBHO B 16
JET, B OTOM BO3pacT€ HOPMAJIbHBIM
PeOCHOK, COIJIACHO TECTY,
COOTBETCTBYET BO3pacty 15 — 16 ner u
YATAET HA XOPOIIEM YPOBHE CTapIUCH
UTKOJTBL.

ManocnocoOHble A€TH K BO3pacty 16
JIET COOTBETCTBYIOT BO3PACTY MEXKITY
12 u 14,5 rogamu, ¢ MOTCHLUAIBHON
CIOCOOHOCTBIO YMTAaThb  HAa YPOBHE
yyamerocs 6 - 9 kimacca.

OTO 03HAYAET, YTO MAaJIOCIO-COOHBIC
JeTH OyAyT FOTOBBI WU3BJICKATH MOJIb3Y
U3 NEPBOHAYAJIBLHOTO OMNbITA YTCHUS B
Oonee  crapmieM  BO3pacTe,  4YeEM
OOBIUHBIC JCTH.

OHM Takke wu3yyaT W NOPUOOPETArOT
YMEHUS YTCHUSI B 3aHM>KCHHOM TEMIIE,
HO WX WTOrOBBIE Yycrexu OyayT Ha

00Jee HU3KOM YPOBHE.



Continued emphasis upon the reading
skills will not enable the slow learners
to "catch up" to the normal children any
more than they will ever "catch up" in
their mental maturity.

Their reading abilities are limited and
instruction must be planned within

these limitations and restrictions.

READINESS
Slow learners acquire the necessary
mental maturity to profit from
organized reading instruction at an

older age than normal children.

As a result, the teaching of reading
should be delayed and the readiness
period extended.

The extent of the delay will depend
upon the individual.

It may be as little as six or eight months
or as much as two years.

The wvarious activities provided for
normal children enrolled n
kindergarten are designed to prepare
them for the more formal school

activities of the future.

There 1s mere to reading readiness than

merely acquiring sufficient mental

[ToCTOSIHHBIM ~ aKUEHT HAa  YMEHHE

YTEHUSI CHOJABUTHET MAaJIOCIOCOOHBIX
yYalUXC Ha TO, 4YTOOBI <«JIOTHATH)
OOBIYHBIX ACTEH, He Oojee, YeM II0
CTEIIEHN YMCTBEHHOU 3PEIIOCTH.

Hx

COoCOOHOCTH K YTEHHIO

OFpaHHYEHbl, W OOYYECHHE JOJKHO
MUJTAHUPOBATHCS C YYETOM OrpPaHUYEHU
Y JIMMUTOB.

[MOAT'OTOBJIEHHOCTD
ManocnocoOHbIE YUYEHUKH JOCTUTAIOT
HEOOXOMMOM YMCTBEHHOH 3pENIOCTH

Omarogapss XOpOIIO OPraHU30BAHHOMY

OOy4YEHUI0 UTCHHIO TIO3JHEE, YEM
OOBIUHBIC JACTH.
B pesynaprare clieAyer  OTJIOXKUTH

00y4YEHUE YTCHUIO U MPOJJIUTH MEPHO/T
MOATOTOBKH.
JIMUTENbHOCTh 3TOrO nporecca
3aBUCHUT OT JIMYHOCTH.

OTO MOKET OBITH 6 — 8 MecsIeB uin 2
roja.
PaznuuHbple  BUABI  JCATCIIBHOCTH,
NpeAHA3HAYEHHBIC 1711 OOBIYHBIX JACTEH
B JETCKOM CajJly, HAICJICHBI HA TO,

qyTOOBl TOJATOTOBUTH HX K Oonee
dbopManbHBIM BHAAM ACATEILHOCTH B
Oy ay1ien nikone.

Peur mper Oojbplle O TOTOBHOCTH K

YTEHUIO, YEM O MPOCTOM OOPETEHUU



maturity.

Kindergarten is not just a period of
waiting.

Kindergarten activities are designed to
promote growth in those other areas
(such as ability to live effectively with a
group of children, gross motor skills,
motor  skills, and

ocular speech

language, visual and  auditory
discrimination and memory, motivation
or desire to learn to read, and so forth)

that are essential to learning to read.

When a normal child has acquired a
certain degree of mental maturity as
well as a degree of proficiency in these
other areas, he is usually ready to learn
to read or to profit from formal reading
instruction.

The same is true for slow learners.

There are certain of the readiness
functions in which the slow learners can

probably become superior.

This 1s particularly true for those skills
that are subject to training and in which

they can be helped to improve while

JIOCTATOYHOTO YPOBHS YMCTBEHHOI'O
Pa3BUTHSL.
JIETCKUil cal HE MPOCTO MEPUOX
O’KHJIaHUSI.

Buapl nesaTenbHOCTH B JETCKOM Cay
HAaIleJICHBI Ha TO, 9TOOBI OOECICUYHTH
chepax, Tak

HEOOXOIUMBIX B OOYYEHHHM YTCHUIO

pocT B JIPyrUx
(Takue Kak crnocoOHOCTh 3((PEKTHBHO
COCYILECTBOBAaTh C JPYTUMH JACTHMH,
pa3BUBATh MOTOPHBIE HABBIKH, a TAK)KE
HABBIKM PEYM M S3bIKOBbIE HABBIKH,
BA3YAIbHBIC W CIIYXOBbIE Pa3IuyMs W
namsiTb, MOTHBALUS WU  JKEJIaHUE
YUUTHCS YUTATh U T.J).

Korma oObIuHBIA peOEHOK  JOCTUT
ONPEACIICHHON CTENEHU YMCTBEHHOM
3PENOCTH, TAKKE KAK YMEHHUS B IPYTUX
chepax, OH OOBIYHO TOTOB YUYMTHCS
yuTarb WJIM H3BJICKaTh TIOJB3Y U3
(hopMaTbHOTO O0YUYECHUS YTCHHUIO.

Toxe caMO€ BEPHO B OTHOLICHUU

MaJIOCITOCOOHBIX AETEM.

Ecte  onpenelieHHOE  KOJIMYECTBO
(YHKIMA TOTOBHOCTH, B KOTOPBIX
MaJIOCIIOCOOHBIE  NIETH, BO3MOKHO,

MOTYT CTaTh JIYUYIIUMH.
DT0 0COOECHHO BEPHO JIJIsi TEX HABBIKOB,
KOTOpPbIE MO’KHO TpPECHHUPOBATh M B

[1OCTH)KEHMH]| KOTOPBIX KM  MOYKHO



they are waiting to develop the mental

maturity of the average first grader.

There are other skills in which they are
apt to be definitely inferior and which
will require a great deal of training and

emphasis in the pre-academic program.

Since slow learners are, under optimum
conditions, ready to benefit from
instruction in reading between eight
months to two years later than normal
children, many of them will be more
physically mature than the normal
children.

Thus, there should be little or no
question regarding their visual maturity
and their general motor skills, including
the

important  ocular-motor

very

coordination.

They should, therefore, also be equal or
superior to normal children in these
arcas when they have achieved the

same degree of readiness.

Speech and language development,

visual and auditory discrimination, and

[IOMOYb W HUCIIPABUTh, IMOKA OHU KIYT
Pa3sBATHS YMCTBEHHOW 3pEIOCTH Ha
YPOBHE CpEHErO yueHuKa | kiacca.

Ectb Takxe apyrue yMeHus1, B KOTOPBIX
a0COJIFOTHO

OHH TOYHO

OoyyT

JYYUIMMH W KOTOPbIE  MOTPEOYIOT

MHOI'O  TPEHHPOBOK M  TOBTOpa
IIKOJIBHOM ITPOrPAMMEL.

[TockoNIbKY MaJIoCOCOOHBIE YYCHHKH,
npu

OOBIYHBIX YCIOBHAX, T'OTOBEI

U3BJIEKaTh  MOJB3Y M3  OOy4YCHUs
YTeHUIO Ha 8 win 24 mecsaua nosaHee
OOBIUHBIX IETEH, MHOTUE U3 HUX OYAyT
¢usznueckn  Oonee 3pENbIMH, YEM
OOBIYHBIE JIETH.
TakuMm 00pa3oM, OTHOCHTENIBHO WX
BUAUMOMN 3penocTu u
[chOPMHUPOBAHHOCTH], WX OCHOBHBIX
MOTOPHBIX HABBIKOB, BKJIFOYAs OYCHb
BAKHYIO 3PUTENTBHO-MOTOPHYHO
KOOPAMHALIMIO, HE JIOJDKHO BO3HUKATH
BOMPOCOB WJIM WX JTOJDKHO OBITh OYEHb
Mao.

HUm cnepyer, Takum 00pazom, ObITh
PaBHBIMU WJIM MPEBOCXOAUTH OOBIYHBIX

JIeTe B 3TUX 00JacTAX, KOrja OHHU

NpUOOPETYT Ty Ke CTECICHB
TOTOBHOCTH.
PedyeBoe  A3BIKOBOE  pasBUTHE W

BHU3yaJIbHBIC K CIIYXOBLIC pPa3jinvusd,



visual and auditory memory are areas in

which slow learners may be deficient.

Since they are all amenable to training
to a greater or lesser degree it should be

possible to overcome this deficiency.

The readiness program should include
specific activities designed to provide
experiences and improve skills in these

arcas.

SPEECH AND LANGUAGE
Speech and language are usually
developed initially in relation to the
speech and language patterns heard and
as a result of the stimulation received in
the home.
Slow learners come predominantly
from low socio-economic and sub-

cultural homes.

Their parents, as a general group, are
less highly educated, probably had
difficulties with school and learning
when they attended, and are not highly

interested in academic activities.

TaAKO)K€C KaKk HW HaMiaTb — 3TO T€

MJIOCKOCTH, B KOTOPbIX
MaJIOCHOCOOHBIE JETH MOTYT OBITh
HECOBEPLIECHHBI.

Tak kak OHM Bce, B OOJblieH WM
MEHBIIEN

CTCIICHHU, noaAaT/INBBI

TPEHUPOBKE BIIOJTHE BO3MOKHO
PEOJI0IETh 3TO HECOBEPILIEHCTBO.
NOJrOTOBKU

IIporpamma JOJDKHA

BKJIIOYATh  CHOEHU(PUUECKUE  BUJBI
AESITEbHOCTH, TMPEAHA3HAYCHHBIC ISl
obecneyeHus PAKTHKOM u
UCTPABJICHUS HABBIKOB B
BBIIICYKA3aHHBIX 00IaCTsIX.

PEYb U A3bIK
Peub M s3Ik OOBIYHO PA3BUBAIOTCS
W3HAYAJIbHO MO PEYEBHIM U SI3IKOBBIM
MoJeNsaM, OyIydud YCIBILIAHHBIMU W,
KaK pe3ynbTat CTUMYJISLUH,
OPUHSATBIMU JOMA.
ManocnocoOHbIE  IETH  MPOUCXOJAT,
[JIaBHBIM  00pa3oM, M3 COIUAIbHO-

OKOHOMHWUYCCKHX HH3KHUX KpPYIroB H

CYOKYJIBTYPBI.
Ux pomutenu, B oOwmEM, MeHee
00pa3oBaHHbI,  BO3MOXKHO,  UMEJHU

TPYAHOCTH € MOCEUIEHUEM U

oOydeHMeEM B IIKOJE W [ObuIH]

HCBBICOKO 3aMHTCPCCOBAHLI B

AKaAACMHUYCCKHUX BUJaX ACATCIBHOCTH.



Their speech is often restricted in
respect to both scope and content.

It 1s composed to a large extent of
colloquialisms, with a relatively
restricted vocabulary, poor expression,

and incorrect grammatical construction.

Living and growing up in such an
environment provides little in the way
of stimulation for good speech and
language development.

As a result, when slow learners appear
in school for the first time it is usual to
find a disproportionately large number
of speech defects (particularly of the
articulatory, omission and substitution
type), poor grammatical ability, and
poor ability to express themselves

clearly.

A great deal can be accomplished
within the classroom to promote the
development of speech and language.

Primarily, the children must be
provided with a good model; that is, the

teacher must speak the language well.

Then, the children must be stimulated

to use good speech and to express

Hx peuyp dYacTo oOrpaHuyeHa Kak B
KPyro3ope, TaKk 1 [0 COAEPIKaHMIO.

OHna cocrouT, B OObIICH 4YacTH, U3
[IPOCTOPEYNH, OTHOCHUTEJILHO
OTPaHMYEHHOTO BOKaOyJsipa, OT/IMYa-

€TCa  Majou BBEIPA3UTCIIBHOCTEIO M

HENPABUJIBHBIMM ~ FPaMMaTHUYECKUMMU
KOHCTPYKIIUSIMHU.
Kvzup ®  pasBuTME B MOAOOHOM

OKPY>KEHUM MaJio, 4eM OO0ECreYnBacT
CTUMYJIMPOBAaHUE TMPABUJIBHOW peuu U
SI3BIKOBOT'O PA3BUTHSL.

B pesynbrare, koraa MajiocnocOOHbBIE
JICTH TIOSBJISIIOTCS B IIKOJIE BIIEPBHIC, [y

HUX| OOBIYHO HAXOAUTCS OOJBIIOE

KOJIMYECTBO peueBbIx  JCPEKTOB
(0coOeHHO B ApTUKYJISALIH,
OOpBIBUCTOCTH M [3aMEHE]  CIIOB,

ca0dbIX T'PaMMAaTHYECKUX HAaBBIKAX W
HECHOCOOHOCTH, B JOJDKHOHM CTEMECHHU,
BBIPA3UTH CE€0s1 YETKO).

YtoObl 00eCTeunTh PA3BUTHE PEUYH U
S3bIKa, MHOTO€ MOXKHO CJenaTh B
KJiacce.

Bo-nepBeix, AeTel HYXKHO 00€CIEeUMTh

XOPOUIUM

oOpasiom [uist

NOAPaKaHusA|, T.€. YUYUTENb Cam
JOJKEH XOPOILO FOBOPUTb.
[ToTom, neTel HY)KHO CTUMYJIMPOBATH

IFOBOPHUTL XOPOIIO M YCTKO BbIPAXKAaTb

10



themselves clearly.

Experiences of various kinds are made
use of in order that they will have
something to talk about.

These should be of such a nature that
they desire to share them with the
teacher and the other children.

Speech can be improved by aiding the
children 1in their development of
auditory discrimination so that they can
hear the sounds correctly and become
aware of their errors.

They may also require some help in

producing the sounds correctly.

An available speech correctionist can
give valuable help to the teacher in
planning  speech and language
experiences and suggesting methods for
and for

improvement providing

correction.

He can work intensively with the more
difficult cases and guide the program
for the rest.

Even without a speech correctionist,
however, much can be accomplished
with many of the children if the teacher
1s alert to their needs.

The

development of vocabulary,

CBOM MBICITH.
PazHooOpaszHbie 3KCIIEPUMEHTBI
MOJIC3HBI MOCTOJIBKY, TMOCKOJIbKY OHH
OylyT UMETh OCHOBY JIJIsi pa3roBopa.
OTO0 AOJDKHO OBIThH YTO-TO, YEM XOUETCS
MOJCTUTHCS ¢ YUUTEIEM U C JAPYTUMHU
pedsTamu.

Peur MokeT OBITH UCHpaBlieHA MyTEM
HALEIMBAHUSA JETEW 4Yepe3 CIIYXOBYIO
JUCKPUMMHALIMIO, KOTJa OHHU CJBIIIAT
MPaBWIbHBIE 3BYKH M OCO3HAIOT CBOU
OIINOKH.
UM MoxeT Takke mnoTpedoBaThCS
MOMOIITh B TOMBITKAX MPOU3HECTH 3BYK
MPaBUIIBHO.

YenoBeKk, KOTOPBIH MOXKET HCIPABUTH

peub, CIOCOOEH OKa3aTh HEOLCHHMYIO

IoMoImb Yy4uTC/II0O B INIAHUPOBAHHH

peUYeBO  A3BIKOBOW  IIPAKTUKU U
[IPEIOCTABICHUN METOIUKHA
WCIIPaBJICHUS 51 o0ecneveHus
KOPPEKLINH.

OH MOXET HMHTEHCHBHO padoTaTh C
00Jiee TSOKEIBIMU CyYassMM M TPOCTO
HaIpPaBJIATh OCTALHBIX.

Onnako, JTaKe 0e3  dYeJloBeKa,
UCITPABJISIONIETO PE€Yb, MHOTOE MOXKET
OBITH CHIETAHO C JCTHMHM, €CIIA YUUTEIb
BCET/1a HACTOPOIKE MX TOTPEOHOCTEH.

PaszBurtue CJIOBApHOI'O 3allaca, A3blKa U

11



language, and expression 1s primarily a
total classroom activity rather than an

individual activity.

Vocabulary needs to be increased,
language usage needs to be relatively
accurate, sentence length should be
increased and become more complex,
and expression needs to become more

organized and accurate.

Some activities that will promote such

growth are (1) answering questions

(2)

describing pictures - first while looking

relating to familiar activities

at the picture and later from memory,

(3) retelling stories read or told by the

4)
with

teacher, sharing

the

personal

(5)

describing an organized classroom or

experiences class,
school activity, and (6) telling how to

do or make something.

These language and  expression
activities should encourage free, natural
expression, not just the parroting of a

phrase or sentence.

BEIPA3sUTCIIEHOCTH 3TO, r'1aBHBIM

oOpasom, Oosiee  [rpynmoBoil] BHI

NEATEIBHOCTH B KJIAcce, geM
VHIUBAY AJIGHBIN.

HeoOxommMo MOBBIIATE — CITOBAPHBIA
YTOOBI

3anac, HYKHO,

CJIOBOYNOTPEOJICHHE ~ CcTajio  OoJiee
TOUHBIM; CJICAYET YBEIUUUBATH JUTMHY
NPEANIOKEHUST M JAeNaTh €ro Oonee
CJIOKHBIM, & BBIPA3UTEIBHOCTH — O0Jee
OPraHn30BaHHON W TOYHOM.

Hexkotopelie

BUAbI JACATCIIBHOCTH,

KOTOPBIE OyyT COCOOCTBOBATH STOMY

(1)

BOIIPOCHI, OTHOCAIIUCCA K IIPHUBBLIYHLIM

nporpeccy  3To: OTBETHl  HA
BHJIaM JEATENBHOCTH, (2) omucaHue
KAPTUH — CHavaJla, M Ha KApTHUHKY,
a 3arem no mnamaty, (3) nepeckas
MPOYUTAHHBIX,

nJIn pacCKa3zaHHbIX

VUATEIISIMA UCTOpHit; (4) pasaciicHue

(3)

JICATCITLHOCTH,

JMYHOro oOmnbeita C€  KIaCCOM,

OMHCAHWUE  BHJIIOB
OPraHM30BaHHBIX B KJIACCE M B IIKOJIC,
(6) pacckaz O TOM, KaK [JeNarh 4TO-
1m6o0.

HyxHO, 4TOOBI BHIBI JEATEIBHOCTH,
[HampaBneHHBIE HA pa3BUTHE| SA3BIKA H
CPEICTB BbIPA3UTEIBHOCTH,
NOAJIEP>KUBATIH CBOOOJIHY1O,

CCTCCTBCHHYIO BBIPA3UTCIIBHOCTL, a4 HC
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The objective of this aspect of the

program 1s the development of

spontaneous

through

speech and language

their use 1in purposeful

situations dealing with meaningful
materials.

Vocabulary can be increased through
continuous stimulation by new words
used in the context of stories and

activities.

Language, sentence length, and general
expression should be improved through
the use of meaningful, interesting
situations and judicious questioning
and

regarding  details, sequence,

organization of replies.

The development of language normally
follows a sequence from words, to
phrases, to simple sentences, and finally
to more complex sentences.

The mere memorization and repetition
of nursery rhymes and statements has

relatively little value.

"Games" where the children are taught

TOJIBKO  «IOMyraiicTBo»  ¢pa3 WM
[IPEUIOKEHAM.

Llens 3TOrO acmekra MporpamMmmbl

Pa3BUTHE HENPUHYXXACHHOW peYud |
A3bIKA, IYTEM KX HCMOJIB30BAHKS B
BAYKHBIX

CUTYalUuAX CBA3aHHBIX C
2

BBIPA3UTEIbHBIMU CPEICTBAMH.
3anac OBITH

CioBapHsbIi MOKET

OONOJHEH 3a CUCT  UINTCIBHOM

CTUMYJIALINA HOBBIMH CJIOBAMH,

UCIIOJIb30BAHHBIMA B KOHTEKCTE
MIPOU3BEICHUN W [Pa3NIMYHBIX BHUJIOB]
NEATETBHOCTH.

SI3BIK, AIMHY MPEUIOKEHUI U OOIIYIO
BBIPA3UTEIBHOCTD CIIEAYET YJIy4dIllaTh

3a CyucT HUCITOJIB30BAHUA

BBIPA3UTENIBHBIX ~MHTEPECHBIX  CHTY-
aluii ¥ OTBETOB HA BONPOCHI, C YTOY-
HEHUEM JETAJICH MOCIIEI0BATEIbHOCTH
3TUX OTBETOB.

PazBute s3pika OOBIYHO MPOUCXOIUT
no TOpsSAKYy OT CiloB K (pasam, K
OPOCTBIM MPEIJIOKEHUSAM, W, HAKOHEILL,
K 00Jiee CJTOKHBIM MPEITIOKCHUSIM.,
IIpocroe 3amoMuHaHWE W MMOBTOpPEHUE
JETCKUX CTUIIKOB W YTBEPXKACHUMN
[0OBIUHO] AMEET OTHOCHUTEJIBHO
HEOOJIBIITYHO IEHHOCTD.

«Urpel», B KOTOpPBIX JETEH yuar

13



to parrot the teacher ("You have a
clown," "I need a clown," "May | have
the clown, please?" and so forth)
achieve little in regard to language
development or increased ability in
expression.

A far more satisfactory program is one
where  through  discussion  and
questioning the children are stimulated
to express their ideas and desires

effectively in their own words.

VISUAL AND AUDITORY
DISCRIMINATION
Visual and auditory discrimination can

also be improved markedly.

Since they are necessary for the
development of good speech and in
learning to read, time should be devoted

to these skills whenever it is necessary.

Discrimination involves the ability to
recognize when two or more things are

alike and when they are different.

Thus, an individual must be able to
discriminate between sounds and words

in order to recognize them, give them

NOBTOPSATH 32 YUUTENEM («Y MEHS €CTh
KIIOYH», «MHE HY>KE€H KJIOYHY;, «MOYHO
MHE [B34Tb| KIIOYHA, MOXKanyucra?» u
T.J1.) MPUHOCAT HEOOJLIION [pe3ynbTaT]
OTHOCUTENIbHO Pa3BUTHs s3bIKA W
YBEJIMYEHUS CIOCOOHOCTH BBIPAKCHUSI.
Oonee

HamHuoro pe3yabTaTuBHAs

nporpaMmmMa — O5TO Ta, B KOTOPOW
MOCPEICTBOM OOCYKJICHUS U OTBETA Ha
BOIPOCHI JeTel CTUMYJIUPYIOT
3(PPEKTUBHO BbIpa’KaTh CBOU MBICIIA W
JKEJAHUS  CBOMMHM  COOCTBEHHBIMH
CJIOBaAMH.
3PUTEJIBHOE U CIITYXOBOE
PACITO3HABAHUE

3pUTEIIbHOE 51 CIIyXOBO€E
pacro3HaBaHUE MOTYT OBbITh 3aMETHO
YJIYYILIEHBI.

[TockoNbKY 3TH KadecTBa HEOOXOIUMBI
JUIS Pa3BUTHS XOpOWICH peud W B
OOy4YE€HWM  YTCHHIO, MM  CIEAYyeT
VAENATh [TOCTaTOYHO| BPEMEHH, KOTAA
3TO HEOOXOIUMO.
Pacno3znaBanmne noIpa3yMeBacT

CIIOCOOHOCTh pacimo3dHaBarb, KoOria

MPEAMETHI CXOKM M KOrja OHHM
Pa3INYHBI.
Tak, d4enoBek

JNOJDKEH  [YMETB|

paznuyarb 3BYKM W CJIOBA, YTOOBI

y3HaBaTh WX, OMPENENATh UX oO0llee

14



the proper meaning, and reproduce
them accurately.

Since most early reading experiences
are oral ones, auditory discrimination
becomes a very important aspect of the

development of that skill.

It can be developed through the
employment of numerous activities not
directly related to or dependent upon

the reading process.

Examples of these types of activities are
the use of (1) rhythms, (2) thymes, (3)
discerning the direction of a sound, and
(4) recognition and identification of the

origin of a sound.

Visual discrimination is also essential
to reading.

In reading, a person is continuously
required to discriminate between the
configurations of letters and words.
Without accurate visual discrimination,

recognition would be impossible.

Pre-academic activities commonly used
to improve this ability and develop the
concept involved are those that require

the child to note similarities and

3HAYCHUC U TOYHO BOCIIPOU3BOAUTEL HUX.

Tak Kak OCHOBHOM OIBIT YTCHHS — 3TO

YTCHUE BCIIYX, CIIyXOBO€
pacrno3HaBaHWE CTAHOBUTLCA OYECHD
BOXHOM 4YaCTbI0O  Pa3BATUSL  DTOTO
YMEHHUS.

Ono MOXKET OBITh pa3BUTO
IIOCPEACTBOM UCIIOJIb30BaHUS

MHOI'OYHNCJICHHBIX BUJOB ACATCIBHOCTHU
HC TOJIBKO HIPAMO OTHOCAIIUXCA HIIHA
3aBUCAIIUX OT IIpOoHCCca YTCHUS.

HpI/IMepaMI/I O9THUX BHAOB ACATCIBHOCTHU
n -

PUPMOBOK; (2) — TIETCKUX CTHILIKOB; (3)

SABIIACTCA HUCITOJIB30BAHHUC

OTIpeIeTICHUE

4 -

OIpPEIENEHHAE MPOUCXOKACHUS 3BYKA.

WHTOHAIIMOHHOTO
PUCYHKA, pazMuue W

3pUTENILHOE  PACIIO3HABAHUE  TAKXKE
HEOTHEMJIEMAs [4ACTh | YTCHHS.
B mpounecce

YTCHHS,  PEOCHKY

NOCTOSIHHO ~ TpeOyeTcst  pa3nuyvarb
Mexay Gopmoii OyKB U CITOB.

be3 YETKOMN 3PUTEINBHOMN
paz0OpUMBOCTH, [3TO] PaCMO3HABAHUE
HEBO3MOKHO.

Te BUABI AOLIKOJBHOW NEATEIBHOCTH,
KOTOpbIE OOBIYHO HMCHOJB3YIOTCS IS
CHOCOOHOCTH

VIYYILICHUS JTOM

pa3BUTHs OOLIErO MPEACTABICHHUS, 3TO
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differences in regard to form, shape,

color, configuration, and so forth.

VISUAL AND AUDITORY
MEMORY

Visual and auditory memory are
similarly important in the initial reading
process.
The first "reading" done by children is
largely the result of memorization, first
of stories, then sentences, and finally of

words.

These words then form a part of the
child's sight vocabulary.

Thus, a child sees a configuration of
letters and associates them with a
certain sound that is the pronunciation
of a word with which he is already

familiar.

At a later date children learn to
associate a sound with a specific letter
and to make the other visual-auditory

associations  necessary  for  the

development of independence in

reading.

The various readiness skills do not

TE K€, C MOMOILBI0 KOTOPBIX PEOEHOK

YUUTCA 3aMCHATh CXOACTBA U Pa3/Invinia

no ¢dopme, BULY, LIBETY,
KOH(pUTypaluu u T. 1.
3PUTEJIbHAS U CJIIYXOBAS
[TAMATH

3pI/ITeJ'IBHaH M CJ1IyXOBas IaMATb TAKKC

Ba)KkHa B IICPBOHAYAJILHOM IIPOLCCCC

YTCHUSI.
ITepBrrii «OTIBIT YTCHUS
OCYLIECTBISAETCS peOEHKOM, B

OOJIBIIMHCTBE [Cy4acB|, B pe3yJsibTare
3alOMUHAHUS, B TIEPBYKO O4YEpEnb,
paccka3oB, 3areM MPELIOKECHUNA W,
HAKOHell, CJIOB.

DT cnoBa 3aTeM U (POPMHUPYIOT 4acTh
3PUTEILHOTO BOKAOyIIsipa peOCHKA.
Takum o00pazoM, peOEHOK 3amedacT
KOH(pUrypamuo OYyKB MU acCOUUPYET
WX C OMPEACICHHBIM 3BYKOM, KOTOPBIA
SIBJISICTCS (hOHETUYECKOMA
TPAHCKPHIILMEH CJIOBA, C KOTOPBIM OH
YK€ 3HAKOM.

[TozmHee neTw yvarcs acCOLMHPOBATh
3ByK € oOnpeaciacHHo OykBod
IPOBOJIUTH 3PUTENBHO-3BYKOBBIC

accouualuy, HEOOXOIMMBIC JUTSt

Pa3BUTHA CaMOCTOATCIIBHOCTH B
YTCHUH.

Pa3HooOpa3Hble yMEHUSI B UTCHUU HE
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develop in and of themselves or come

about simply with age or maturation.

Their development 1s dependent upon

learning experiences provided the
children.

This 1s particularly true for the slow
learner, in whom each of these skills
must be developed in a step-by-step
sequence to ensure their complete

learning and mastery.

MOTOR SKILLS
Learning to read also involves the

development of certain motor skills.

The initial skills that are required in this
area are predominantly ocular.

The child needs to learn to move his
eyes from left to right; this should be
established to some degree prior to the

introduction of reading.

If he can do this he will have little or no
difficulty in transferring the use of this
motor activity to following a line of
words initial

during his reading

experiences.

BO3HUKAKOT camMu 10 cebe | He
pa3BUBAKOTCS caMu COOOW TPOCTO B
CUJTY B3pOCJICHUS [peOeHKa].

Hx pasBuTHE 3aBUCHT OT Yy4e€OHOTO
OTbITA, KOTOPbIM 00€CIICUEHBI ACTH.
210 0COOEHHO BEPHO JUISt
MaJIOCIOCOOHBIX YUaLIUXCSl, Y KOTOPBIX
KOKAbIA W3 3TUX HABBIKOB JIOJDKEH
[IODTAIHOMN

OBITh pasBUT B

MOCJIEA0BATEIBHOCTH, YTOOBI
o0ecreunTh WX TMOJIHOE OOy4YeHHE |
MacTepCTRO.

MOTOPHBIE YMEHHKA
HayueHne 4YTEHUIO TaKKe BKIIOYAET
Pa3BUTHE ONPEACICHHBIX MOTOPHBIX
YMEHHA.

HauanbHbie ymeHusl, TpeOyeMbIE B 3TOM
00J1acTH Mo OOJMbIIEH YaCTH HATJISIHBIL.
PeOGeHky Hano0 HayuuThCs BpalllaTh
riiazaMu cieBa Harpago; 70
OMPENEICHHOW CTENEHU ATO JIOJKHO
ObITh TOCTaBJICHO [emie] a0 HATana
BBEJICHUS B UTCHHUE.

Ecam OH cMOXKET 3TO clenarh, y HEro
HE

BO3HHUKHET [mpoGnem B

nanbHeuem], aubo OyaeT  Majo

TPYAHOCTEW B IMEPEHOCE TAaHHOIO

MOTOPHOTO YMEHHS Ha TO, YTOOBI

CICAUTL 3a CTpOoYkKaMHM BO BpCMA

17



Numerous readiness activities are used
for the purpose of developing this skill,
such as (1) following a line of dots with
a pencil or crayon to draw or complete
a picture, (2) following a sequence of
pictures that tell a story (cartoon-like
material), (3) finding the first, second,
third, and fourth objects (where number
concepts have been  sufficiently
developed), (4) setting up a series of
objects from left to right, and (5)
drawing lines or arrows from left to

right.

The activity requiring children to
follow a story through a sequence of
pictures has further value.

The of

reading materials is improved through a

children's comprehension
knowledge and an understanding of
sequence.

They learn what came before and what
happened next.

Consequently, this activity serves a dual
purpose.

Teachers also use other activities to

achieve their objective of increasing

MEPBOHAYAIILHOTO OIIBITA YTCHUS.
UroObl pa3BHBaThb JAHHOE YMEHHE,
MCIIOJIB3YKOTCS MHOTOUMCIIEHHBIE BUBI

(D)

CJICAOBAThL KapaHaalioM HJIIA MCJIKOM

NEATEIIBHOCTH, HaIpPUMED:

3a 4epenoi ToueK, 4ToOBl BOCCO3/aTh

(2)

mocCJaCca0BaTCiIbHOCTD

KApTUHKY, BOCCTAHABJIMBATH

KAPTUHOK,
SBJISIFONMX cOO0HM paccka3 (Marepuan
noJ00CH MYJIBTHINTMKALMOHHOMY), (3)
OTBICKUBATH IEPBLII, BTOPOU, TPETAN U
YETBEPTHIA OOBEKTHI (TaM, TJIE MOHATUS
0 uu(dpax AOCTATOYHO Pa3BUTHI), (4)

pacroyaratb  ONpPEACICHHBIN

pan
NPEIMETOB CJIEBA HAMPABO, (5) YEPTUTH
JIMHUM WU CTPENIKM CJIEBA HAPABO.

JleaTenbHOCTh, BOBJIEKAKOIIAs JICTEH B

BOCCO3/IaHME paccKaza depe3 uepedy

KAPTUHOK, UMeEET CJIEAYIOLIYFO
LIEHHOCTb.

Jletckoe IMOHUMAaHUE Marepuana
YIYUIIAETCs  4epe3  NPHOOpEeTEHUE

ONPEACIICHHBIX MTO3HAHUN U OCO3HAHUE
MOCJIEIOBATEIILHOCTH JICHCTBHUIA.

OHM  y3HAKWT, YTO MPOUCXOIUIIO
CHA4aja v 4To CIYYHIOCH IMTOTOM.
COOTBETCTBEHHO, JIOCTUTaeTCs
JIBOVHAY LEJIb.

Yuurtens TakKe HCHOJMB3YIOT APYTUE

BUIBI ACATCILHOCTH, YTOOBI JTOCTHYD
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this ability.

For example, they may tell or read most
of a story to the children and ask them

to complete it or to tell the ending.

If the story is a familiar one, they are

also giving the children another
experience related to auditory memory.
In actual practice many activities serve

to accomplish two or more objectives.

Other motor skills are also important to
reading.
These require relatively fine
coordination that will be used after the

initial reading stage.

When reading from a book (and charts)
it 1s necessary to move the eyes,
accurately, from the end of one line to
the beginning of the next.

Upon the completion of a page, the
page must be turned, but just one page
and not two or more at a time.

Using references, indexes, and tables of
contents efficiently requires the ability
to turn pages rapidly and to find the

correct page.

eI  TIOBBIMICHWS ~ YPOBHS  3TOM
CIIOCOOHOCTH.

Hampumep, oHM MOTYT pacckasarh WId
IpOUYMTaTh OOJIBIIYID YacTh HMCTOPUHU
JCTSIM ¥ TOMPOCUTh MX 3aKOHYUTH €€
WJIM 03BYYMTH KOHEII,

Ecnu ucropusi 3HakomMa ACTIM, TaKOKe
JaeTCI  BO3MOXKHOCTH  3aKPETUICHUS
HaBbIKa CJTyXOBOM MaMSTH.

B nmeHCTBUTEITLHOCTH, MHOTHE BH/IBI
JCATEIILHOCTH CYXKAT JIsl TOCTHXKCHUS
IBYX U O0Jiee LENEH.

HApyrue

Ba’KHBI AJId UTCHUA.

MOTOPHBLIC YMCHHA TaAKKC

OHu TpeOYIOT OTHOCHUTEIBLHON YETKOMN

KOOP/IMHAIIAH, KOTOpast oyner

W CIOJIb30BaHA Ha CTYIICHH,
MOCJIEAYIOMIENA 3a ATarOM HAYaJIbHOTO
YTCHHSI.

B npouecce urennst kHATH (M TAOIMN)
HEO00X0IMMO

nepeMeuarb rjiasa,

COOTBETCTBEHHO, ¢ KOHIIA OIHOM
CTPOKH Ha HAYAJIO CJIIEAYIOLIEH.

ITo 3aBEpIICHUIO CTPaHULBI, €€ HYKHO
NEPEBEPHYTH, HO TOJBKO [MMEHHO]| ee
OJIHY, a HE JIBE U 0oJiee 3a pas.

UYToOBl OJHOBPEMEHHO C MPOYTCHHEM
npoOerarh riaa3amu CChUIKH, YKa3aTeln
U COACpPKAHHWE, HY>KHA CIIOCOOHOCTH

OBICTPO MEPEBOPAYMBATH CTPAHUIBI U
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Books are also valuable and should be

handled carefully.

Pages should not be turned so as to tear
or crease or crumple them, and the
backs of the books must not be broken

by careless and inert handling.

A number of important motor skills
must be developed by each individual
who wants to become an efficient

reader.

HAXOIUTh HYKHYIO.

Kaurn Taxoke camMmu 1o cele

NPEACTABIISIIOT LEHHOCTh W TPEOYyIOT

COOTBETCTBYIOILETO OOpAIICHHUS.

[TepeBopaunBasi  CTpaHMIIBI, HEIb3S
JIONyCKaTh, UTOObl OHW  PBAJIKCh,
3aru0ajauch WM KOMKQJIUCh, a

00JIO’KKH HE JOJKHBI OBITH HCIIOPYCHBI
HEOPEKHBIM u HETPABUIIbHBIM
oOpalIcHUEM.

OnpeneneHHoe KOJMYECTBO  BAXKHBIX
MOTOPHBIX YMEHHWH JOJKHO  OBITh
Pa3BUTO y KAXAOT0, KTO XOYET YMETh

3(PPEKTUBHO UUTATB.
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